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Network methodology, data collection, design: J. Bruun (jbruun@ind.ku.dk)
Questions about Finnish data: P. Niemienen (pasi.k.nieminen@jyu.fi)
Questions about UK data: C. F. Correia (catarina.filipe.correia@gmail.com)

General information, assessment design: J.Dolin (dolin@ind.ku.dk)

Contact information

Coding, data collection: S. Tidemand (sofie.tidemand@ind.ku.dk)
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Constructing dialogue maps Research Question: How are struc-
   tures in dialogue maps related to 
       student self-assessment and 
     ability to identify next steps 
        in learning?

Structural similarities in dialogue maps helps define typology of dialogues
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- Designed to combine formative and summative assessment of inquiry competences

- Students should feel able to use SADs to assess own learning needs

- Built on existing teacher practices with regards to teacher-led dialogues 

- Both from a student and a teacher point of view
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Colours highlight different aspects of what was coded for. 
Here, student active (green), teacher active (red), or both active (yellow). 
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How helpful was the student−teacher dialogue in helping me determine next steps in my learning?

The goal is to couple patterns in quantiative student reflections 
(like the bar graphabove) and in qualitative reflections 
with dialogue types. 


